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A.BSTRACT
^study was conducted in South Aucklaild, Nbw Zealand,

to discover h.ow Wrelf.ts conrd 'help chifsldrbn witii reading *

Specifically, the study ad-dressed, three guestians: Do
. parents want toIhelp improve their childrercss reading? Can pared t s

learn -specific teading tutoring skills? Does parent stutoring improv
children's reading, both at home and at school? The gtud4 involle,d .14
faimilies, each with a child between the ages of B and 112 whjo was
lehst two years behind in 'reading. The parents ,were instructed
tutorinj procedures that were designed to help,ckildreia e,nloy readini
'and become independent readers. 'The reSults showed that:%at home, the
tutored children progressed an -a.verale of 5175' mop.thg in the leiel
book tpaY could ready the overall. accuracy af their read,invimproved

. from 94.5% to 96.6%, and their percentage Esf seM%-dor.rected ern:s
improved from 15.2% tc, 21.6%...Kt school, however, only tio of.,the'
children showed, progress. The finding s. indicated -that -parnts.!dil
want to 13,elp their children with reading; that parents not. only
lea.rned the tutoring procedures btft, in some cases, use4 theta with
other c4ildren; and t,hat reading gains in- oh setting did n4it.
automatically transfer to a second betting. (FLI

5g.: Por, related documents see CS 005 323-326..
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F*ents.as Remedial Reading Tutors:
A Report on thQ Wprk of

the Mangere Home and Scl:lool.Project.
\ Vlvjane Robinson, Ted Glyr1n,

Stuart McNiaughton and Marianne Quinn. 4%.4

t When things-go.wr6ng with a ghild:s social
behaiour, teachers, psychologists and socialN. workrrs frequently ask for the parents' help,

CD When children 'are disruptive in class, when
-4- 'Children are repeatedly late for school, when

',400 children seem upset or wiihdrawn, parents are
.asted to suggest.possible causes, to try out new

ca 'ways of nlanaging the problem, and to report on
w any Ghanges in their child's behaviour.

, When thin s go i'ong with a Child's school .
work, howeve professionals are less likely.to call

on the help of parents. This i§ probably becayse
tthey wonder if the parents,ctre interested in
helping with problems which are traditiapally
seen as the responsibiljty of the school. They may
also view parents as unskilled, as likely to make
the child mire anxious and confused.

Three educational psychologists and a
rbsearch associate at the University of Auckland',
have just spent a year studying how parents can
help children with academic (in this case,reading)
difficulties.
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Parents as Remedial Reading Tutors:
A Report on tlt)e Work. of

the Mangbre Home and School Pr6ject.
Viviane.Robinson., Ted Glynn,

) Stuart MeNaughton and Marianne QuitaLei.

When thThgs go wrongiNitri.a child's social
behtiviour, teachers, psychologists and social .

.workers frequently ask. jcirthe parents help.
When children are-disruptive in class,' when
children are,je'ratedly late for school, when
children-feem upset or'withdrawn, pareqts are
asked to suggest possible causes, to try out new
waysof managing the probleM, and to report on
any changes in their child's behaviour.

When things go wrong 'with a child's school
work, however, professionals are less likely to call

on the help of, parents. This is probably Kecause
they wonder if the parents are interested in
helping with problems which are traditionally
seen as the responsibility of the school. They may
also view parents as unskilled, as likely tomake
the child more anxious and confused.

Three educational psychologists and a
research associate at the University of Aucklapd,
have just spent a year studying how parents can
help children with academic (in this.case,reading)
difficulties.
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Their research addresSed three-main. questioris:

1,- Do parents want to helP their chilcIren's
reading difficulties?
2. Qan parents learn specific reading tutoring
skills?

. .

3. Does the !agents' tutoring.improve the way
their child-reads, both a t home and at sZhool?
rhese questions were answered in an intensiiie study
of 14 tamilie$ 114 South Auckland. Each family had a
child between eight and 12 years old whp was between
2 yoars 4 months and five yeari behind in reading. The
tamihes were referred tt) tNe Mwigere Home arid
'SctlOol Pr ojec t by educational psychologists, arnd
were accepted intv the project it:

ui adult or older sibling was willing to spend 3
sessions per week about 10115 minutes per
session) tutoring the child:

the fa I nily agreed ihat the sessioys could be
tape-recorded and that a projectkiirector could
visit the family twice a week.for the 10-15 weeks
cif the proje

the class tua ler , school prinCipal.and Parents
agreed that samples of the child's reading could
also be obtained at schpol

the ti ao t. spoke to the child in English:

had rio vision or hearing problems.

F gure 1

Before training parents in the tutoring procedures
we recorded several sessions.where parent tutored
their child in the manner that seemed most 'natural to
them They were given approOriate books and asi;ed
to try to help their child to read better. This allowed us
to discdvei whether parents can help their children
when they are not instructed specifically how to tutor.
After all it is possible that Ost bSt hearing their ahildren
read three times a.weeR progress will be made. Here is
asurnmary of parents"natural tutoring stylei

When parents are not trained to tutor they
usually:
make few comments about children's good
reading, or attemptSat problem solving;

`?

jump in, straight after chflThV make a mistake, or
get stuck on a word;

help children by telling them the word (provide a
model) without showing them how to work it ou.t
*(for themselves).*

The 'natural' or untrained tutoring s'essions
producedyery little improvement in the children's
reading. The directorp of the project then
introduced the tutoring procedures to each family
in turn. The sequential introduction bf the training
allowed us to test whether or not any char*s in
the child's reading were caused by. the use of the
procedures.

HOme ilutoring Procedure

For Correct Reading

We should.foraise whim
'tlild,ren road a se ntenc'e
.-orrectiv

vv, h.r u Id p c diAe when
(:orrect

themselves attor a
ini,..,take

VVt should or aise when
, hildren get a word

ert 4fter hdve
Ulein

If The Mistake
Does Nbt

Make Sense"

1

ForProblem Reading

1

4 We should wart to give,
cpildren a chance.t6
solve the problem.

We should prompk.with.
Hues about thy meaning'
of the story -

e g we shouldaSkip
question

If The Miatake
Does

Make 'Sense

6 We should prompt with
clues about the way the
word looks

g we should ask abo.ut
one part that is wrong.

If The Word is
not Correct

After Two Prompts

8 We should say The word
IS

4

If The Child
Says Nothing

7

7 We should iisk the child
to read on to the end of
the sentende

or we should ask the
child to go back to the
beginning of the

4 sentence again.
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The 'Autorrog .edures were designed tp help

children eniey reading They were also to help
them to become indePendent (rather than
dependent) readers by solving the words they
found 'difficult. One part of the procedures told
parents +khatto do when their child read well
(correct reading), the other part told them what to
do when the child had difficulty (problem
reading). The proceduresare outlined below left:

When parents provide &escriptwe praise (e.g.,
'good boy, you corrected yourself there;) they not
only.inake the sessiOn more pleasant for both
parties, but they tell children what it is they have
done right, ornearly right (Statements 1, 2 and 3

ay pausing for several seconds after a child
makes a mistake parents give children a chance
to recognise (often by reading on) that what they
have said dots not make sense or does not match
the text. Very often children will correct the
mistake for thernselvRs (Statement 4). Learning to
self-correct is an important part oftearning to
become an independent reader. .01

Figure 2 Changes in Tutor BehaviourXcross
Untrained and Trained Tutoring Conditions
for Pght Families.

7.6o 60
a)
csi

-
E.-2 40 -
a)

20

,11. ^

FAMILY: 1 3 4 5 7 8

By giving children a prompt or clue, rather thent011ing 100 -
them the wordthe tutor is teaching them to problem-
solve floe ward, rather than to rely on the tutor to
*provide an answer (Statements 5, 6 and 7), Tutors 80

OAtell.the chila the word after two prompts, so that a .
the flow of the story is not broken for too long E

2(Statement 8)'. cf_ 60
a)
cy)The graphs show that parents were able to learn a

. these new tutoring procedures. They shifted from a)2 40
immediate to delayed attention to error?, from 4 e
provioing models to provieing prompts, and ti4ey
significantly increased their number of praise 20
comments per session. .4 ,

It is important to remember however:that thew
changes Were achieved within the context of an
if,7tensitie and flexible training programni6: Each family
was visited twice aweek during the training phase. At
eaGh session the.directOr reviewed the prOcedures
.with the pareet, discusSed the anaNsis,of the previc5us
session's tape-recorded data, 'observed the parent

. dtutoring the child for 1 minutes and discussed several
examples of correct a id incorrect tutoring that arose

-during the ohservatioii. In other words, tbe training
Acorqrised disciJssrorI of the printiples involved in the
new procedure. oppextunities for practice,
indiviclualized feedba k, and on-the- spot modelling
by the director. . 7

Having shown tha parents could learn the tutoring I e
procedures ourflextquestion was, Do the procedures
improve children's reading both at home and at
school?'.The thrc.e Major-measures of aChild's
Progress were: percent of w9rds read ir4itially correct
(accuracy): percent of errors self-corrected; and
progress in book level, that is, the graded level of
difficulty of fhe books the Gnild could read with:909

y_

1-

a

a

1 2 3 4 5 p 7.8

FAMILY: 1 2.3 4 5 6 7 8 1 2 3 4 5 6 7 8

FAmti.T. 1 2 4 5 6 7 8

Untrained
tutoring

1 2 3 4 5 6 7 8

Trained
tutoring



The-results 'that follodescribethe progress of our
second group of 'e,i,gt families.

1 Proems's at HO;4.
Children progresSed an a of 5.76 months in,
book level under trained tutorim,ndition. T
overall accuracy of tf4e children's rb . ved '
from 84.50/0 to 86.6%, and thei -errors self-
corrected improved frcit4thaWi 27.6 D. ese gains
were made despite the reading material bec
increasingly difficult as the training progressed:'"

2.sprogress at SchoOl.
By taking samples, of the children's unassisted' reading
atachool, we could see whether gains made at home
were transfezed to' school. Two of/he eight children
made 'rapid progress in book level at school, but for
the other six childreri gains and progress at home
were not suffiCient to ensure progress at school.
Consequently, additjonal school tutoring was provided
fortese children, by trained researcqoassistants.
When the 'procedures-were Used boeat home and at
school, these six children produced gains at school

-
that paralleled those made at home.

The children'.s progress at school duririg the trained
tutoring phases of the pvaject dan be summarized by,
saying that in 2.7 months of tutoring they showed an
average gain of 8.7 months in the level of book they
could read with 90% aCcuracy (a rate of progress
substantially above'ndrinal:progress).

Conclusions

The project's achievements can 1c)e summarised by
returning to the three questwns.

1. Do parents warit to help with their children's
academic ( reading )difficplties?

The answer to this question is definitely, yei Our
parents were concerned enough to allow researchers
into their home twice a week, they took the risk of
showing uS how they coped with their child's
difficultiek and they found the time to regularly tutor
the.ir child. In some cases, a successful tutoring
prowamme was established in families despite sOrne
combination of financial hardship, employnient
insecurity, emotional strain in the family and an acute
shcaqe of space

rents who appear not to want to help, or to be
uilintereSted in thou? children's school Work, maylack
confidence in their own abilities, or may, very often
correctly..fecognise that they lack the appropriate
skilla When professionals provide practical guidelines
and individualized help, 'apathetic'.parents frequently
'turn yto skilled tutors!.

2. Can parehts lealin specific reading tuto ing
..procedures?

Parents nqt only learned the procedures; but in bme
cases, began to use them, quite voluntarily with heir
other children, or with the children of neighbou or
frier*. Feedbatk to parents proved to be important,
not only tc, help parents make th%initial shift from their
'natural' tutoring style, but to- help.them maintain the
correct procedures after severe) weeks of tutoring. In
subsequent training ?rogrammes We will show parents
how to do the 'quality control'on their own tutoring.

Nit -
4 3. Does the tutoring improve the child's reading both

at home and at school?

The project showe'd clearly that gains in one setting do
not automatically transfer to a second settin
Considerable gains were made by all eight children at
home.:AAlthough two chilaren showed similar -gains,at

hod, the remaining six did not. For these children,
the assistance of a school tutor trained-in the same
procedures was needeti to maintain progress,
particularly when they were promoted to a new book.
TIfie directors are now doing finer analyses of the data ,

to discover more precise relationdhips between what
was done in particular tutoring sessions and the
progress of the children at home and at school.

7IP
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